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SUMMARY 

 

The subcommittee on teaching and curriculum set out to explore  the degree to which, and 

through what mechanisms, global learning and international perspectives are contained within 

Clemson’s curriculum; to benchmark that data against peer and aspirant institutions; to 

explore/recommend opportunities to enhance the global learning of Clemson students as well as 

develop faculty capacity to design and deliver global learning content within existing curricula 

and through on-campus, on-line and international delivery modes.  

 

Definitions and the Committee’s use of “Global Learning” 

Neither Clemson University nor any of its constituent colleges/schools have developed a 

definition of global learning, citizenship or competency.  Nor has there been any campus or 

college wide conversation to identify learning outcomes related to global learning, citizenship or 

competency.  Therefore, the subcommittee approached the subject in an open-ended manner, 

allowing faculty to share information and opinions that they understood as related to these topics.  

For the purpose and context of this report we use the term “Global Learning”, however, we 

recognize the need for Clemson to make a determination of how it would like to address this in 

the future. 

 

In the absence of a shared definition, we understood the subcommittee charge to include 

curricular content that sought to: 

 provide skills used in international/global interaction (i.e. languages, cross-cultural 

communication, conflict resolution, etc.);  

 explore/examine particular patterns/systems in a non-US locale or world comparative 

courses  (i.e.  “the ____ of ____”—history of Latin America, African Politics, East Asian 

Art, World Religions, World Ethnography, etc.);  

 examine global systems and/or issues (World Hunger, Water and the Environment; 

Human Rights and Ethics, etc.);  

 or, address the application of disciplinary skills or practice of a discipline in an 

international context (i.e.  Nursing in Latin America; Construction Management in an 

International Context; Food Production in Africa, etc.). 

 

In the course of this review, we discovered that this full range of teaching does take place at 

Clemson and that multiple approaches to global learning exist across curricular units.  However, 

we also discovered that when mentioning global learning it was quite common for our 

interlocutors to assume that we were asking about either Study Abroad or the Cross-Cultural 
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Awareness competency within the General Education requirements.    We found a similar default 

to undergraduate curricula to the exclusion of Graduate curricula.   

 

Research and Review Process 

The subcommittee activities during the review included: 

1. Participation in the American Association of Colleges and Universities (AACU)’s 

conference on Global Learning in October 2013 by  four members of the task force and 

the Vice Provost for Global Engagement to learn from the national conversation and 

trends on Global Learning.   

2. Inventory and review the syllabi of courses that either integrated some global learning 

and/or international perspectives or took global systems or global issues as the primary 

focus of the course.  The syllabi of these courses were reviewed using a rubric developed 

by Northern Virginia Community College and provided by ACE.  

3. Collection of examples of global learning requirements or curricular initiatives from peer 

and aspirant institutions, namely Top 20 Public Universities and the 14 institutions within 

the ACC.   

4. Analysis of data from the Internationalization Faculty Survey deployed by the 

Internationalization Task Force in Spring 2014. 

 

In general, we found that despite the absence of a shared strategy/definition for global learning 

multiple approaches to integrating global learning and teaching courses with global learning 

outcomes throughout colleges across the university; and, both students and faculty are motivated 

to increase/enhance this aspect of the curriculum.  There is general acceptance and support for 

the idea that an internationalized curriculum and co-curriculum is needed to ensure that all 

students are exposed to international perspectives and develop global competence.   

 

The main question is how much more globally engaged/aware our students and campus could be 

if we encourage and equip faculty to teach courses with international content or foci and develop 

a curriculum that assures students have the opportunity to take multiple courses with global 

learning content?   The subcommittee recommends that establishing globally focused student 

learning outcomes (SLO).  Such SLOs should articulate specific knowledge and skills to be 

addressed in courses and programs across the curriculum at all levels from general education to 

capstone courses, from continuing professional education to graduate programs; and, through 

multiple learning/delivery modalities from on-line to on-campus, from Study Abroad to 

internships/coops, from Creative Inquiry to Service Learning. 

 

 

 

FINDINGS 

 

What follows is a description of the subcommittee findings and includes the following sections: 

 

1. Global Learning within General Educations Curricula 

a. Clemson University 

b. Aspirational and Peer Institutions—Top 20 and ACC 
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2. Inventory of Majors, Minors, Concentrations, Certificates, and Co-curricular 

programs with an explicit focus on Global Learning. 

3. Review of Global Learning content in syllabi by College 

4. Graduate Programs and Global Learning 

5. Highlights of the Faculty Survey Results 

 

 

 

Global Learning within General Education Curricula 

 

Clemson’s General Education—The Cross Cultural Awareness Competency  

 

Clemson University does not have an established university-wide curriculum standard for Global 

Learning.  It is common among faculty and students to assume that the CCA Cross-Cultural 

Awareness (CCA) requirement in General Education and the CCA artifact required by ePortfolio 

serves this purpose.   The CCA requirement asks that students:  

Demonstrate the ability to critically compare and contrast world cultures in historical 

and/or contemporary contexts.    

 

This particular requirement has been the subject of considerable question in the past few years.  

The concerns expressed include: 

 Assessment & Low Success Rates.  Among the competences subject to our recently 

eliminated ePortfolio system, the CCA artifacts had the highest rate of failure at first 

submission (meaning that students were asked to resubmit with revision).  Furthermore, 

no mechanism is in place to evaluate and measure the CCA standards or review courses 

once approved. 

 Double Dipping/Requirement Avoidance.  In a number of programs with relatively tight 

curricula, the CCA requirement had become subsumed into other requirements (i.e. 

double dipping) relieving students from enrolling in a specifically designated CCA 

course.   

 Barriers to Establishing new Courses/Fulfillment Options.  The perception among faculty 

is that getting a new course approved for CCA designation is relatively difficult.  As a 

result, the number of approved CCA courses is relatively limited.   

 Applicability to/Adequacy for, Global Learning.  Without course review procedures, it is 

unclear whether or not CCA General Education courses approved to meet the current 

requirement at Clemson contain specific skills and knowledge as it relates to global 

learning.  And, reliance on a single 3 credit CCA requirement to provide adequate Global 

Learning to all undergraduate students may be faulty.  For instance, students may take 

one world music course and meet the current CCA requirement as set by the university 

and do not have to complete additional courses with a global component unless required 

by their major or minor.  

 

It is also important to note that the Undergraduate Student Government listed the need for more 

Cross Cultural Awareness courses in their presentation to the University in Spring 2014. 
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Acknowledging that many of the CCA courses, do and will provide Global Learning, the 

subcommittee identified a mechanism that might be useful in expanding the CCA offerings 

without particular strain on the departments and colleges.  A course designation of International 

Students (IS) currently exists under the management of the Study Abroad Program Office/OGE 

and reviewed by the International Programs Coordinating Committee per the faculty manual.  

Currently, two IS courses exist .  This are designed to provide a curricular mechanism to provide 

CCA competency to students participating in select Study Abroad Programs. With the growth of 

study abroad and the expansion of international activities of students into areas such as research, 

internships and service, the development of additional IS courses to provide the academic and 

reflective scaffolding for such global learning activities should be considered.  This mechanism 

provides additional options for Global Learning through the CCA requirement, and could 

complement Global Learning courses developed within the disciplines,  

 

Global Learning in General Education at Aspirational Schools — Top 20 Public Universities 

The Top 20 from the annual US News and World Report ratings of America’s highest rated 

Public universities for 2014 provides comparable sources to measure Clemson’s status of global 

activities in teaching and learning. A survey of the General Education Requirements at peer 

Atlantic Coast Conference (ACC) universities was developed.  Of the 14 other ACC universities, 

half do not specifically mention global/internationally-themed general education requirements of 

coursework.   For the following narratives, please see Appendix 2: Evidence of global activities 

in teaching and learning in Clemson University’s aspirational schools based on the 2013-2014 

Top 20 ratings by the U.S. News and World Report. 

 

Students at the University of North Carolina Chapel Hill are required to enroll in at least one 

course designated as “Global Issues.”  Courses in global issues “provide knowledge and 

understanding of transnational connections and global forces.” 

At Georgia Tech, through “Learning Goal II: Global Perspectives”, the student will demonstrate 

the ability to describe the social, political, and economic forces that influence the global system.  

The student enrolls in a 3-credit course that is selected from a list of approved courses.  

Students at Penn State are required to complete a General Education course on United States 

Cultures and International Cultures that provide opportunities to increase understanding of the 

relationship between people of different cultures and widen international perspective. 

Students at the University of California – Irvine are required to enroll in a course that “focuses 

on significant cultural, economic, geographical, historical, political, and/or sociological aspects 

of one or more countries other than the United States.” Similarly, students at the University of 

Florida must complete general education requirements including the completion of two 3-credit 

courses, one with the diversity (D) designation and the other with the international (N) 

designation. 
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At the Ohio State University, students must enroll in two courses with the “International Issues” 

designation.  “The goal of courses in this category is to help you become an educated, 

productive, and principled citizen of your nation and the world.”  

Students at the University of Connecticut are required to take at least three credits that study 

issues of diversity and/or multiculturalism outside of the United States (i.e. “International”). 

 

Global Learning in General Education Programs in Peer Institutions—ACC Schools 

To measure Clemson’s status of global activities in teaching and learning, a survey of the 

General Education Requirements at peer Atlantic Coast Conference (ACC) universities was 

developed.  Of the 14 other ACC universities, half do not specifically mention 

global/internationally-themed general education requirements of coursework.  For the following 

narratives, please see Appendix 3: Evidence of global activities in teaching and learning in 

Clemson University’s aspirational schools based on a review of General Education requirements 

at other universities in the Atlantic Coast Conference (ACC), found in the document titled 

“Appendices for Curriculum Task Force Committee Report.”   

 

Under “Learning Goal II: Global Perspectives,” students at the Georgia Tech are required to 

demonstrate the ability to “describe the social, political, and economic forces that influence the 

global system.” A list of approved courses that meet the Global Perspectives area is provided for 

the students.   

At the University of Louisville, students must meet a competency in “Cultural Diversity,” in 

which 3 of the 6 required credits of coursework must focus on persons of African, Asian/Pacific 

Islander, Hispanic or Native American ancestry.    

Students at the University of North Carolina - Chapel Hill must take a course in Global Issues.  

These courses “provide knowledge and understanding of transnational connections and global 

forces. Those forces involve interrelationships among cultures, societies, nations, and other 

social units, and they include processes such as migration, urbanization, trade, diplomacy, 

cultural adaptation, and information flow.”   

At North Carolina State, a course in “Global Knowledge” is required.  The rationale provided 

for this is for students to: “understand the world and their place in it. The global knowledge 

requirement provides students the opportunity to explore the complex interrelationships among 

nations, to gain a deeper appreciation of other cultures and peoples, and to evaluate the impact of 

U.S. culture and policy on the rest of the world.” 

At the University of Pittsburgh, each student must take three foreign culture/international 
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courses.  These must be selected from at least two of the categories in the regional, comparative, 

or global classifications used for these courses. Regional courses can address a single culture or 

society in a particular country or focus on cultures or societies in any region of the world other 

than the United States; comparative courses utilize a comparative perspective in examining 

problems, issues, or topics that crosscut regional or national boundaries; and global courses focus 

on global processes by examining worldwide issues or topics comprehensively. 

Students at the University of Virginia take a 3-credit course designated as non-western 

perspectives, where faculty recognizes this course as dealing substantially with a culture other 

than Western culture.   Students must also attend 4 cultural activities freshman year and 4 

cultural activities during their junior year.   

At Virginia Tech, students are required to enroll in one course under the theme of “Critical 

Issues in a Global Context.”  This is described as a course that “deals in a substantial way with 

major issues of critical importance for the larger global society.” 

 

 

Inventory of Internationally Focused Undergraduate Programs at Clemson 

The following is a list of majors, minors, concentrations and certificate programs with an 

explicit focus on Global Learning.   

 

Majors:   

Anthropology 

Architecture (requires semester-long off campus program) 

Landscape Architecture 

Modern Languages (requires Study Abroad) 

Language and International Trade (requires Study Abroad and international internship) 

Language and International Health (requires Study Abroad and international internship) 

Pan African Studies 

Religious Studies 

World Cinema 

 

Minors/Concentrations: 

Global Politics Concentration (B.S. Political Science) 

Global Politics Minor 

International Engineering & Science Minor (College of Engineering and Science) 

East Asian Studies Minor 

Modern Languages Minor 

Pan African Studies Minor 

International Politics- Political Science Minor 

Russian Area Studies Minor 

Travel and Tourism Minor 

 

Certificate Programs: 
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Global Engineering Certificate 

Global Health Certificate (proposed and under review) 

 

Living-Learning Communities: 

Cross-Cultural Living and Learning Community (exchange students live in this LLC alongside 

domestic students). 

WORLD (centered on cultural understanding and learning) 

 

 

 

Review of Syllabi by College  

This section summarizes the subcommittee’s review of courses (including Creative Inquiry) 

integrating global learning within the colleges and major programs.  For more detail, please see 

Appendix 1: CU course offerings to determine number of courses that integrate international or 

global systems approaches into the classroom.  Study Abroad courses are reviewed in the Study 

Abroad sub-committee report. 

 

Clemson University is organized into five colleges: Agriculture, Forestry and Life Sciences; 

Architecture, Arts and Humanities; Business and Behavioral Science; Engineering and Science 

and Health, Education and Human Development.  To identify courses integrating international or 

global systems approaches, a request was sent to the Dean’s Office for each college. The 

requests were then passed down to faculty in each of the departments.  Faculty in each college 

except Engineering and Science and the College of Agriculture, Forestry and Life Sciences, 

provided syllabi for courses with a variety of approaches regarding global systems approaches.  

The syllabus repository was used obtain the syllabi of the courses within the colleges that did not 

respond. The majority of courses analyzed had the entire theme of the course focused on some 

aspect of global systems. However, this total of approximately 75 courses with global systems 

themes throughout all of the colleges is a fraction of the overall courses offered at Clemson 

University each year.   

 

 

College of Agriculture, Forestry and Life Sciences (CAFLS) 

The College of Agriculture, Forestry and Life Sciences (CAFLS) includes four departments and 

one school.  Through an assessment of the Spring 2014 syllabi repository, ten courses in CAFLS 

were found to have either a theme of global systems and/or course objectives related to this 

focus.   

 

The School of Agriculture, Forestry and Environmental Sciences (SAFES), whose mission states 

that it “remains to provide unified education, research and public service programs that address 

public needs in agriculture and natural resources by providing excellence in instruction, scientific 

inquiry and outreach to citizens of South Carolina, the nation, and the world,” included six 

courses with global themes/objectives.  The remaining courses with a global focus were found in 

the Animal and Veterinary Science (AVS) and Biological Sciences Departments. 

 

College of Architecture, Arts and Humanities (AAH) 

The College of Architecture, Arts Humanities includes ten departments and one school.  Faculty 
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members in this college were asked to submit syllabi for their courses that have international or 

global components.  The syllabi identified in the appendix were sent from faculty in three 

departments, as well as the Humanities Undeclared curriculum.  A total of seventeen courses 

submitted in this college were identified to have a course theme that reflected global systems.  

 

College of Business and Behavioral Sciences (BBS) 

The College of Business and Behavioral Sciences includes nine departments and one school.  

Faculty members in this college were asked to submit syllabi for their courses that have 

international or global components.  The syllabi identified in the appendix were sent from faculty 

in five departments.  A total of thirty-five courses submitted in this college were identified to 

have a course theme that reflected global systems.  Six of the courses listed are “Creative 

Inquiry” courses.    

 

College of Engineering and Science (COES) 

The College of Engineering and Science includes ten engineering departments, three other 

science-related departments and one school.  A review of the syllabus repository revealed 

nineteen courses when use of the key word “international” was used.  Upon review of the syllabi 

from those courses, ten of those courses had a course theme that reflected global systems.    

 

College of Health, Education and Human Development (HEHD) 

The College of Health, Education and Human Development includes two departments and two 

schools.  Faculty members in this college were asked to submit syllabi for their courses that have 

international or global components.  The syllabi identified in the appendix were sent from faculty 

in two departments.  A total of ten courses submitted in this college were identified to have a 

course theme that reflected global systems, although six other course syllabi were also submitted 

but no proof of global systems approaches were found on those.  Overall, seven of the ten 

courses listed below had themes reflecting global systems.   

 

 

GRADUATE PROGRAMS 

 

The inventory of courses described above found an overwhelming ratio of undergraduate courses 

in comparison to graduate-level courses that indicate any focus on global systems.  In some 

cases, graduate courses were listed as split-level courses (4000/6000) where students may be 

enrolled at undergraduate or graduate levels.  These courses were commonly found in the 

colleges of Architecture, Arts and Humanities and Business and Behavioral Sciences but some 

were also listed in Agriculture, Forestry and Life Sciences and Health Education and Human 

Development.  The subcommittee recognizes that this list is neither complete nor representative 

of the Global Learning content of Clemson’s graduate programs.  We are aware of a number of 

graduate programs with specific mechanisms to include Global Learning.  These include:  a Dual 

Ph.D. program with Tongi University in Civil Engineering; a PhD program in International 

Family and Community Studies; graduate student exchange programs in Mathematics with 

universities in Germany and Russia; overseas internships or research projects conducted by 

graduate students across many disciplines, and structured mechanisms to support internationally 

collaborative research.  Of the latter, many of these are organized through faculty or student 

networks and often apply to only one particular student’s research project.  Further research is 
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necessary to ascertain the extent to which Global Learning in integrated into graduate programs 

and to identify promising practices for expanding/enhancing these activities. 

 

 

HIGHLIGHTS OF SURVEY RESPONSES 

A general survey on internationalization was administered to Clemson faculty in the spring of 2014.  The 

data below are drawn from that survey.  Fuller results of the survey are available in the general 

appendices of the Internationalization Task Force Report; and, raw data may be requested from the 

Office of Global Engagement.  

There were 255 responses to the general section of the faculty survey out of 1329 instructional, public 

service, and research faculty, which is approximately 20% response rate. The faculty respondents 

comprised 31% Full Professor, 31% Associate Professors, 22% Assistant Professor, 8% Lecturer or 

Senior Lecturer, and 8% Non-Tenure track teaching/research position and other faculty. The response rate 

for the faculty survey by college is as follows: 22% - AAH, 19% - BBS, 27% - CAFLS, 14% - E&S, 24% 

- HEHD. 

There were 69 responses to the research section out of 255 total responses, which is 27% of the total 

response to the faculty survey, 18 responses to the teaching section of the survey or 7% of the total 

response, and 4 responses to the service section of the survey, which is less than 2% of the total response. 

Although the response rate to the Teaching/Curriculum section of the survey sent to faculty.  Of 256 

responses, 170 or 67% stated that teaching is their primary role at Clemson University.  The following 

lists the responses from both the general and teaching sections and provide some insight into teaching 

activity and curricular concerns.  

Over 50% of respondents take part in both teaching and research. 

  

Figure 1. Response to Faculty Survey by Position 
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General Attitudes: Respondents overwhelmingly indicated that: 

 International content should be incorporated into the curriculum 

 The presence of international students in the classroom enhances the undergraduate 

experience  

 And, that colleges need to respond and adapt to the increasingly global economy and 

marketplace. 

  

0 50 100

It is important to me to incorporate

international/multicultural content into the courses I

teach or other work I do with students.

Students should have a stronger voice in determining

policy and strategy for internationalization.

Global learning should be intentionally integrated

into graduate student training.

Presence of diverse nationalities in the student

population enhances the classroom experience for

undergraduate students.

Learning a foreign language is not essential for an

undergraduate education.

"Internationalizating" our curriculum will help our

students be more competitive in the workforce.

It is important to provide our students with the

knowledge and skills they need to function in a

global society.

Colleges and universities should respond to the

increasingly global economy and marketplace.

Global learning is a crucial element in an

undergraduate education.

Strongly Disagree Disagree Neutral Agree Strongly Agree
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International undergraduate students: 87% of respondents believe that our current enrollment 

of 170 undergraduate students should increase. 12% believe the number should remain stable. 

Students studying abroad: 74% of respondents would like to increase the number of students 

studying abroad each year. 

 

Respondents disagreed with the following statements: 

 International teaching activities are valued in the TPR guidelines and decisions within my 

college. 

 I am adequately informed about international teaching opportunities. 

 International activities (e.g. teaching abroad, research abroad) are credited toward my 

annual workload. 

Respondents agreed with the following statements: 

 Study abroad programs are the best way for students to encounter another culture. 

 Meeting a set of global education competencies should be part of the college’s general 

education requirements.  

Respondents were neutral toward the following statements: 

 Clemson exchange programs with institutions in other countries foster 

internationalization of instruction, research and service learning. 

 International teaching activities are valued in the TPR guidelines and decisions within my 

department. 

 My department actively recruits international faculty when conducting faculty searches. 

 Lack of faculty involvement in international activities is a real problem. 

 My department considers and values international experience in the faculty hiring 

decisions. 

 Our students are provided sufficient opportunities to increase their knowledge of other 

cultures through activities outside the classroom. 

 I am adequately informed about the policies and procedures for implementing a Study 

Abroad course. 
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Teaching & Curriculum Section of Faculty Survey 

International Experience: Of 40 faculty responded to the teaching and curriculum section: 

 37% led a short term (2-6 weeks) outside of the US 

 2% taught a semester long study abroad 

 6% taught an embedded study abroad program (3-10 days) 

 10% taught an international creative inquiry 

 81% supervised international students 

 25% travel with students to an international conference or event 

 19% taught at an overseas institution 

 2% taught in a language other than English 

 21% conducted distance education with overseas reach 

 29% developed course material for global learning 

 27% developed global curriculum 

 62% communicated electronically with students abroad 

International Teaching Compensation: 

 8% received credit to teaching load 

 27% received summer/overload salary 

 11% received funding from third party 

 54% were not compensated 

Barriers to International Teaching:  

1. Not enough support—colleges, departments and administration discourage international 

teaching. It is not recognized or rewarded and is not a part of the TPR process.  Faculty 

comments in this regard included: 

 The department does not value study abroad, nor provide teaching load "credit" for 

any sort of study abroad opportunity. 

 My college gives no credit for these activities. They give lip service and a pat on the 

back but compensation is absent. 

 The extra time required, above and beyond what it takes to teach on campus is not 

recognized.  You have to want to do it, and receive the internal personal rewards 

for your efforts.  

 I believe until we have a larger number of faculty who have had a personal 

experience abroad we will have a difficult time increasing the interest in integrating 

such experiences in the classroom. I would charge the office with finding ways to 

take a couple of faculty abroad when the staff go to meet with institutions abroad. 

 



 

 
Internationalization Task Force – Teaching and Curriculum 

Last update December 11, 2014 

13 

 Structure is not sufficient or clear—logistics and support in structure are unclear and 

confusing. The legal offices and departments are too risk adverse in analyzing study 

abroad programs. 

 Time issues—the time commitment is not recognized. The timeline is also ineffective. To 

commit to a program one year in advance can be cumbersome and unrealistic. 

 Opportunities—lack of opportunities or transparency of opportunities in certain fields. 

Challenges to incorporation international undergraduate students into the learning environment: 

1. Not enough diversity 

2. Not enough students 

3. English language and American university culture 

Enhance the delivery of global learning content within your department/program’s curriculum: 

 80% would like to add or integrate an international element or element into an existing 

required course 

 40% would like to add a required international experience (Study Abroad) 

 43% would like to develop one or more courses with predominant international/global 

foci 

 47% would like to integrate a general education, global learning requirement into the 

major requirements 

 20% would like to restructure the major or minor curricula 

 27% would like to restructure the Gen ED CCA curricula 

Actions Suggested by Respondents for Improving Global Learning for Students: 

1. Develop a set of general global learning outcomes/competencies 

2. Active recruitment of international students 

3. Restructure traditional study abroad—longer time abroad with more engagement 

(internships, service, etc.) 

4.  Alternative, innovative delivery models ---on-line, internships, service, etc. 

“We need to get students overseas to break them out of their USA-centric worldview. 

Traditional study abroad is a good way to accomplish this. There are likely other ways that 

make use of web technology - but I am not aware of them and have no incentive to learn 

about them, as it is unlikely I would receive credit for such curricular innovations. All that 

matters at CU is dollars: if it doesn't bring in dollars, we don't get credit for it.” 

5. Create interdisciplinary majors/minors/certificates with an international focus such as 

Global Studies, Development Studies or International Field Studies.  

6. Re-examine the CCA requirement. 

“Rethink the CCA requirement to add relevance to disciplines (Global Learning Across the 

Curriculum).”  
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7. Provide curricular windows/pathways to accommodate Study Abroad. 

“There needs to be integration of study abroad into the curricula, where it is clear to 

students exactly how the study abroad experience can still enable them to progress toward 

the degree, plus add value above and beyond their normal curriculum.” 

8. Offer more options of global content without making it mandatory 

9. Encourage language learning and compensate language faculty equally 

10. Hire faculty with international competencies 

11. Ensure international teaching opportunities are supported 

12. Increase partnerships with institutions in non-traditional locations (Latin America, Africa 

and Asia). 

DISCUSSION ON FINDINGS 

Opportunities 

The subcommittee research identified a number of courses, as well as a few programs, that 

provide global learning content.  However, only a very few of these does so within an articulated 

set of global learning outcomes.  The courses are unevenly distributed across the curriculum and 

spread between those embedded within the general education curriculum and those designed to 

serve specific disciplines.  Very little guidance is available to students (or faculty) as to how to 

integrate these courses into a set or sequence for the development of more advanced global 

competences.   

It is imperative that Clemson address the absence of defined Global Learning Outcomes and 

articulate curricular pathways for students to develop global competences that move beyond the 

disaggregated and loosely distributed individual courses.   

Assets 

1.  A broad base of faculty and departments/programs that recognize the value of global learning 

in the preparation of undergraduate students.  Survey findings, syllabi review, and campus 

conversations indicate that many (if not most) faculty agree that global learning, including 

language learning, is crucial to the adequate preparation of undergraduate students. 

2.  Existing courses and the potential for additional course offering/revisions within the full 

range of global learning modalities from content about particular locales to the application of 

disciplinary training to address global challenges.  This range suggests the opportunity to create 

curricular pathways that integrate the full range for students desiring more advanced global 

learning. 

3.   A Precedent for Undergraduate Programs that integrate/require global learning through 

interdisciplinary structures (e.g. Language and Health, Language and International Trade), or 

through required study abroad. 
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4.  Unique and Innovative Infrastructure for the Design and Delivery of Innovation courses, 

including: 

a.  “Half-Semester” Scheduling Options.  The ability to design curricula using half-

semester time frames provides opportunities for creative integration of global learning 

options, particularly study abroad seminars or international projects integrated into on-

campus courses. 

b.  Infrastructure and Resources for innovation in the use of technology based course 

delivery.  Many Clemson faculty and most departments are well acquainted and well 

equipped to develop on-line or technology enhanced course.  This type of course delivery 

could be used to increase global learning content and delivery.   

c.  Robust support for innovative models of student engagement, including research 

(Creative Inquiry), internships, cooperative learning, service learning, and residence 

education.   

5.  Faculty with established research networks, active collaborations and research 

agendas that engage colleagues overseas.  These networks and activities can be brought 

into the service of curricular internationalization. 

Challenges 

1.  Lack of Defined Global Learning Outcomes at the university or college levels.  Existing 

courses that contain global learning content either set outcomes at the individual course level or 

deliver content without specifically defined outcomes.  Consequently, students are not provided 

with articulated avenues through which to develop global competences or citizenship; and, 

faculty are not provided with curricular windows through which to deliver global learning 

content. 

2.  Absence of Specific Global Learning requirements/rubrics within the General Education 

curriculum.  Clemson has relied on the Cross-Cultural Awareness requirement to provide global 

learning to students.  However, by both the definition of this competence and the implementation 

of the requirement findings show only limited success with this approach.   

3.  Relatively tight/rigid curricula limiting opportunities for Global Learning courses taken as 

electives or study abroad.  Curricula, particularly in the STEM fields, are structures such that it is 

challenging for students to include electives or study abroad.  Students in these disciplines, 

would benefit from enhance Global Learning options within the General Education curriculum 

that could be taken early in their degree progress, or the integration of global learning content 

into upper-division courses within their majors. 
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GENERAL RECOMMENDATIONS 

1.  Establish a Set of Global Learning Outcomes to guide the internationalization of 

curricula across the university.  Outcomes should be flexible and inclusive enough to address 

the needs of all colleges, course/program levels and class delivery modalities; as well as, all 

students regardless of ability/willingness to travel.  These outcomes should have a clear 

metrics/rubric for assessment and be included in on-going campus wide assessment. Using the 

resources of national organizations such as AASCU, AACU, APLU and ACE will provide 

models and resources from institutions that have previously undertaken this exercise.  The 

subcommittee recommends that this be a college-by-college conversation that feeds into a 

university wide set of guidelines/rubric.   

2.  Integrate Global Learning across the colleges and disciplines.  Provide incentives and 

support for faculty/departments to take the time necessary to develop and implement strategies 

and plans for the internationalization of their curricula, including the training/professional 

development of faculty to allow the development of innovative models of global learning (i.e. 

technology based, interdisciplinary, research, service and internship programs), and the 

development of interdisciplinary programs to scaffold students’ global learning.  This integration 

would ensure that courses are available that incorporate international perspectives and highlight 

global issues relevant to students’ disciplinary training. 

4.  Diversify Global Learning Opportunities and Models throughout the curriculum.  

Determine the most appropriate distribution of Global Learning content/model for delivery at 

various points in a students’ degree progress.  What types of global learning are best located in 

General Education, within the major, and at what point in students’ intellectual development? 

5.  Cultivate a Culture and Climate of Global Learning on Campus. Student Engagement 

programs (such as service learning, Creative Inquiry, internships, and coops), residence life 

administration, and the full-range of student life (student organization, Greek life, etc.) should be 

encouraged and supported to create programs and co-curricular activities that address global 

issues, reinforce international elements of the curriculum, facilitate discussion and interaction 

among students of different backgrounds and support the integration and success of international 

students on campus. 

6.  Encourage innovative and creative use of technology based global learning.  This might 

include the provision of seed-funding for faculty to develop technology based global learning 

and/or funding to attend the SUNY Center for On-line International Learning workshops and 

conferences. 

8.  Develop mechanisms to assess Students Global Learning.  Review mechanisms and tools 

used by other institutions to assess students’ global learning and select the method most 

appropriate for Clemson.  This assessment should be used for on-going review and improvement 

of global learning in the curriculum. 
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9.  Professional Development for Faculty.  Provide training and professional development for 

faculty that will ensure their own continuing global learning and the development of their ability 

to deliver global learning content, to prepare students for overseas experiences, and to work 

effectively with a nationally diverse student body. 

INTERIM RECOMMENDATIONS 

The following is a list of specific actions that the subcommittee suggests be undertaken in the near future. 

1. Convene Global Learning work groups within each college to undertake a review of 

global learning content and consider directions for curricular internationalization within 

their respective colleges. 

2. Conduct an inventory and review of Global Learning within graduate programs. 

3. Provide funding for interested faculty to attend conferences about global learning and 

international pedagogy. 

4. Establish an award or recognition reception to recognize accomplishments in 

international program development, curricular innovations, study abroad teaching, etc. 

5. Seek out ideas/proposal for an additional globally focused/engaged living learning 

communities 

6.  Host a best practices conference at Clemson inviting speakers from other institutions 

who have more comprehensive global learning curricula. 
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Appendices for Curriculum Task Force Committee Report 

Appendix 1: CU course offerings to determine number of courses that integrate international or 

global systems approaches into the classroom. 

College of Agriculture, Forestry and Life Sciences (CAFLS) 

Course Assignment Objective Theme Details 

AGED 1030 — 

Multiculturalis

m in 

Agricultural 

Education 

  

X Multiculturalism In Agricultural Education: Description: 

Investigation of the cultures (both domestic and foreign) 

commonly encountered by agriculture education 

professionals. Customs, traditions, beliefs, stereotypes, and 

myths will be explored. Strategies for relationship building, 

impact, and successful interaction will be developed for 

formal and informal agricultural learning environments. 

Objectives: 

o Define Culture and Multiculturalism 

o Discuss the educational implications of the presence of 

multiple cultures in the same classroom/ learning setting 

o Investigate the basis for differences among cultures 

o Develop strategies to engage students in culturally inclusive 

ways 

o Synthesize the various concepts related to the cultural 

heritage of American Agriculture and discuss how these 

concepts affect today's global society 

Develop strategies to prepare future students to function in a global 

society 

APEC 202 —

Applied 

Economics* 

 X  Principle of Agricultural Economics: General Education 

Distributed Competencies: This class provides three of the 

General Education Distributive Competencies required in the 

Clemson University Curriculum.  These three General 

Education Competencies are: (1) Social and Cross Cultural 

Awareness, (2) Reasoning, Critical Thinking, and Problem 

Solving and (3) Ethical Judgment.  These concepts and 

exercises associated with them may be useful in your e-

Portfolio. 

APEC 4520 —

Agricultural 

Policy* 

  X Description: While virtually all the developed countries 

subsidize agriculture they do so in different ways and at 

different levels. To understand why, this course will provide 

an overview of issues relating to agricultural policy, economic 

development and globalization. Furthermore, we will develop 

an understanding of the nature of agriculture as an industry. 

The focus of the analysis will be European Union, United 

States, Canada and China. 

AVS 4430 — 

International 

Experience 

  X Objectives: 1) To complete an international AVS experience 

working with a veterinarian. 2) To gain an international 

perspective on veterinary care.3) To gain a unique immersion 

experience to learn about a new culture; Requirements: 1. 

Complete 120 hours minimum of veterinary care work 

experience under a licensed veterinarian in a foreign country.  

These hours must be documented in detail and verified by the 

supervising veterinarian. 2. Write three logs of the experience 

at the start, mid-point and completion of the work experience, 

detailing activities and learning outcomes. 3. Write a three-

page minimum reflection paper detailing the highlights of the 
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learning outcomes, major skills acquired and most meaningful 

experiences gleaned. 

BIO 1220 —

Keys to 

Biodiversity 

 X  Learning Outcomes: After successfully completing this 

course, students will be able to: 

o Understand the pollutants and the major environmental and 

health problems which have resulted from fossil fuel use 

o Understand the method by which scientific endeavors are 

undertaken 

o Understand the facts, myths, predictions, and uncertainties 

about global climate change 

o Understand how evolution by natural selection works, 

Understand the different causes of extinction 

College of Agriculture, Forestry and Life Sciences (CAFLS) - continued 

 

Course Assignment Objective Theme Details 

BIOSC 4930 —

Environmental 

Disasters Senior 

Seminar 

  X Environmental Disasters Around the World - Senior Seminar: 

Objectives: To make the students aware of the crisis of the 

global environment and of the underlying biological processes 

which are affected by the expansion of human activities. To 

challenge the students to evaluate how scientific information 

could be translated into sensible policies that benefit human 

societies without affecting the natural environment. To train 

students to present scientific information in a way so that lay 

people can understand it and use it to form unbiased opinions. 

To demonstrate ethical issues related to environmental 

problems. 

ENT 3010 —

Insect Biology 

& Diversity* 

 X  Insect Biology & Diversity: Outcomes: Students will learn the 

basics of insect biology and diversity. Students will also have 

an appreciation of the importance and impact of insects in the 

world and throughout history. At the end of the course, 

attentive students will be able to identify most of the major 

insect orders and some of the major insect families.   

PLPA 2130 — 

Fungi and 

Civilization* 

 X  Fungi & Civilization: Outcomes: Learn how fungi affect the 

lives of humans, both currently and historically; Exhibit an 

understanding of how fungi have impacted humans and how 

to evaluate the social consequences, value judgments, ethical 

implications, and other viewpoints 

WFB 8610 — 

Wildlife 

Management* 

  X Global Change Ecology: Outcomes: After completing this 

course I expect you should have (1) a comprehensive 

understanding of global change, (2) an appreciation for how 

various aspects of global change may influence the species 

and/or systems you work with, and (3) ideas regarding how 

we manage/conserve resources in the face of global change. 

* = Courses in SAFES 

 

College of Architecture, Arts and Humanities (AAH) 
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Course Assignment Objective Theme Details 

AAH 2060 —

Modern Art 

History     

X Topics in Western Art from the early to mid-Twentieth 

Century 

AAH 3050 — 

Contemporary 

Art History     

X Introduction to Art in the West Since 1945 

ARCH 4120/ 

6120 — 

Architectural 

History 

Research 

 X  A. 9. HISTORICAL TRADITIONS AND GLOBAL 

CULTURE: Understanding of parallel and divergent canons 

and traditions of architecture, landscape and urban design 

including examples of indigenous, vernacular, local, regional, 

national settings from the Eastern, Western, Northern, and 

Southern hemispheres in terms of their climatic, ecological, 

technological, socioeconomic, public health, and cultural 

factors.    

A. 10. CULTURAL DIVERSITY: Understanding of the 

diverse needs, values, behavioral norms, physical abilities, 

and social and spatial patterns that characterize different 

cultures and individuals and the implication of this diversity 

on the societal roles and responsibilities of architects. 

ARCH 8570 — 

Design Studio 

V 

  X Studio Course: Can be taught in Clemson, Charleston, 

Barcelona, or Genoa 

 

 

 

 

 

 

College of Architecture, Arts and Humanities (AAH) - continued 

 

ARCH 8620 — 

History/Theory 

III 

 X  A. 9. Historical Traditions and Global Culture: Understanding 

of parallel and divergent canons and traditions of architecture, 

landscape and urban design including examples of 

indigenous, vernacular, local, regional, national settings from 

the Eastern, Western, Northern, and Southern hemispheres in 

terms of their climatic, ecological, technological, 

socioeconomic, public health, and cultural factors.  

A. 10. Cultural Diversity: Understanding of the diverse needs, 

values, behavioral norms, physical abilities, and social and 

spatial patterns that characterize different cultures and 

individuals and the implication of this diversity on the societal 
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roles and responsibilities of architects. 

ARCH 3530 — 

Studio Genoa 

  X Taught as a component of study abroad in Genoa 

ARCH 3541 — 

Studio 

Barcelona Lab     

X Taught as component of study abroad in Barcelona 

ARCH 8600 — 

History/Theory 

I 

  

X 

  

A. 9. HISTORICAL TRADITIONS AND GLOBAL 

CULTURE: Understanding of parallel and divergent canons 

and traditions of architecture, landscape and urban design 

including examples of indigenous, vernacular, local, regional, 

national settings from the Eastern, Western, Northern, and 

Southern hemispheres in terms of their climatic, ecological, 

technological, socioeconomic, public health, and cultural 

factors.    

A. 10. CULTURAL DIVERSITY: Understanding of the 

diverse needs, values, behavioral norms, physical abilities, 

and social and spatial patterns that characterize different 

cultures and individuals and the implication of this diversity 

on the societal roles and responsibilities of architects. 

ARCH 8610 — 

History/Theory 

II 

  

X 

  

A. 9. Historical Traditions and Global Culture: Understanding 

of parallel and divergent canons and traditions of architecture, 

landscape, and urban design including examples of 

indigenous, vernacular, local, regional, national settings from 

the Easter, Western, Northern, and Southern hemispheres in 

terms of their climatic, ecological, technological, 

socioeconomic, public health, and cultural factors.    

A.10. Cultural Diversity: Understanding of the diverse needs, 

values, behavioral norms, physical abilities, and social and 
spatial patterns that characterize different cultures and 

individuals and the implications of this diversity on the 
societal roles and responsibilities of architects. 

ARCH 8690 — 

Topics in 

History/Theory: 

Islamic Art & 

Architecture: 

Form, Space, & 

Meaning 

    

X Description: This seminar introduces students to significant 

examples of Islamic art and architecture (circa 700 CE to the 

present), focusing on Africa, the Middle East, and Asia.   

Objectives:  1. To provide students with the knowledge of the 

core meanings and traditions of Islamic art and architecture.  

2. To provide students with a critical understanding of culture, 

practice, and discourse on the traditions of Islamic art and 

architecture. 

3. To provide students with the opportunity to develop oral, 

written, and research skills relevant to the topic of Islamic art 

and architecture. 

ARCH 8640 — 

History/Theory 

IV: Design for 

the Next Thirty 

Years 

  

X X Description: At the heart of this approach is a belief that 

“global” conditions will affect the lives of current and future 

generations in the decades ahead, and architectural practice 

along with them. Objective: Project like a Futurist. You are 

asked to project yourself, as a global citizen and professional 

architect, into a future that must contend with these trends, 

and think and write critically about them. Also NAAB A.9. 

and A.10. 
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College of Architecture, Arts and Humanities (AAH) (continued) 

 

Course Assignment Objective Theme Details 

ART 4200 — 

Race and 

Gender in 

Contemporary 

Art       

Discusses slavery and racial injustice heavily, but not 

necessarily global-specific components 

HIST 

4700/6700 — 

Medieval 

Women and 

Family     

X Description:  The focus is on women and their varying 

positions in medieval society 

HIST 3300 — 

Modern China 

    

X Objective: To give students an overview of the 

transformations that China has undergone from the Qing 

Dynasty (the last imperial dynasty) up to the present day. 

HIST 3300 — 

Modern Japan 

    

X Objective: To give students an overview of the way Japan has 

developed from the feudal, isolationist society of 1850 to the 

major industrial power of today. Political, social, and 

economic changes will all be covered. 

HIST 3900 — 

Modern 

Military History 

    

X Objective: To give students an overview of the nature of 

modern warfare (primarily but not exclusively land warfare), 

including discussion of strategy, tactics, technology, and the 

relationship of the military to society. The main focus will be 

on the period from the late 19th century to the present, but 

there will be some background on earlier periods. 

HIST 3550 — 

Roman World 

    

X Objective: acquire reasonable factual mastery of Roman 

history from its beginnings to the period of the collapse of the 

western Roman Empire, a more detailed knowledge of the late 

Republican and early imperial periods,  

HIST 3610 — 

History of 

Britain to 1688 

    

X Intro: This course, examining the history of the British Isles, 

will explore how the world of the British Celts described by 

Julius Caesar evolved into the United Kingdom of England, 

Wales, Scotland, and Ireland by the early eighteenth century.  

HIST 1020 —  

History of the 

United States 

    

X Description: How did these moments of change reflect 

transformations within and outside of the nation-state?    

Goals/Objectives: This course aims to improve students’ 

knowledge of the United States past; to deepen their 

appreciation of the subnational and transnational dimensions 

of U.S. history; 

HIST 

4360/6360 — 

The Vietnam 

Wars 

    

X Objectives: Students will demonstrate on tests a sense of the 

military, political, and technological factors affecting the two 

Indochina wars, and the way those wars developed. Students 

will write papers analyzing the way warfare was perceived, 

with particular emphasis on possible biases in those 

perceptions, during various recent historical periods. These 

papers will be based on contemporary sources. 
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HIST 

4510/6510 — 

Alexander the 

Great and 

Ancient 

Macedonia     

X Alexander the Great and Ancient Macedonia 

HIST 4900 — 

The World of 

Downton 

Abbey 

  X Course Description: History 490 is a seminar in historical 

research; its primary focus is on your production of a piece of 

original research.  Our topic for the course will be the world 

of Downton Abbey.  We will, in other words, look at the 

reality behind the popular PBS television series about an 

aristocratic British family and their servants in the early 

twentieth century.  Echoing the show, we will touch on issues 

of politics, social class, war and other aspects of British 

history in the Edwardian and interwar eras. 

 

 

 

 

 

College of Architecture, Arts and Humanities (AAH) - continued 

 

Course Assignment Objective Theme Details 

THEA 1950 — 

Creative Inquiry 

  X Nurturing, protecting and interpreting story across cultures: 

devised Kenyan storytelling through puppets and masks: 
Students will create/devise theatre pieces that can be 

performed for local schools in Clemson, Pendleton, Seneca, 
Anderson and Greenville. These theatre pieces will be created 

from Kenyan (Maasai and Kikuyu) children's stories. Students 

will meet with Kenyan students via Skype to learn stories and 
craft methodology/technology so that they can create masks 

and puppets based on the Kenyan traditions. They will base 

the story, the music and the design on Kenyan styles specific 
to the tribes of the stories' origins. Ideally, these students will 

travel to Kenya to meet with their Kenyan counterparts and 

share the theatre pieces with them and Kenyan audiences.  

 

College of Business and Behavioral Sciences (BBS) 

 

Course Assignment Objective Theme Details 

ANTH 2010 – 

Introductionto 

Anthropology 

  

X  General Education Competencies: As both a “cross-cultural 

awareness” and “social science” general education course, 

this class provides opportunities and “artifacts” to expand 

your learning portfolio by: a. enhancing your awareness of 

world cultures and cultural diversity; b. introducing you to 
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several anthropological research methods; c. exploring the 

causes and consequences of past and present human actions; 

d. gaining a better understanding of current global issues; e. 

comparing different perspectives to develop more critical 

thinking; f. developing abilities to analyze and communicate 

information more effectively. 

ANTH 3310 — 

Introduction to 

Archaeology   

  Unsure of the exact international component, syllabus fails to 

specifically address it, however it does provide some 

opportunity for historical international inference. 

ANTH 3320 — 

World 

Archaeology   

 X Course Description: This is a global survey of the earliest 

complex societies, focusing on the origins of "pristine states" 

from the perspective of anthropological archaeology.  

ANTH 4960 — 

Archaeology 

Creative Inquiry   

  Unsure of the exact international component, syllabus fails to 

specifically address anything, however it does provide 

opportunity for inferring that there could be. 

ANTH 

4230/6230 — 

Women in the 

Developing 

World 

    

X Course Description: This seminar course provides a 

comparative anthropological study of women in developing 

countries around the world.  Readings and discussions will 

focus on a survey of women’s daily lives in a global context, 

with an emphasis on education, economics and the 

environment.  

ECON 4130 — 

International 

Macroeconomic

s 

  

 X International economics deals with open economies, i.e. 

economies that interact with one another through trade of 

goods and services, flows of capital, migration of workers, 

etc. We want to understand how these interactions affect the 

economies involved – the well-‐-being of their citizens: their 

incomes, employment opportunities, educational attainment, 

health status, etc. 

ECON 3100 — 

International 

Economy 

  

 X Course Description: The primary student learning objectives 

of the course are developing an understanding of: (1) 

international economic activity, (2) the gains and losses that 

result from trade (including the incentives to engage in and 

prevent trade), (3) the institutional systems that have been 

developed to cope with international economic activity, and 

(4) exchange rates and the balance of payments. Major goals 

are to establish the importance of the gains from international 

economic activity and to identify the gainers and losers of this 

activity while placing this activity within the context of 

today’s economic activity. 

 

College of Business and Behavioral Sciences (BBS) - continued 

 

Course Assignment Objective Theme Details 

ECON 2000 — 

Economic 

Concepts 

  

X  The primary objective of this course is to introduce you to 

basic economic concepts and to give you a useful set of tools 

for understanding the world. We will focus on two broad 

branches within economics: microeconomics, which examines 

decision making by individuals, firms, and governments; and 

macroeconomics, which deals with broad trends in the 
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economy. 

ECON 4120 — 

International 

Microeconomic

s   

 X Course Description: This is a course in international trade.  

We will be covering aspects of how trade in goods and 

movements of capital and labor impact economic activity.   

ECON H2110 

— Honors 

Principles of 

Microeconomic

s   

  Unsure of the exact international component, syllabus fails to 

specifically address anything, however it does provide 

opportunity for inferring that there could be. 

ECON 8410 — 

International 

Finance     

X This course is an introduction to graduate-‐level international 

macroeconomics. 

ECON 2120 — 

Principles of 

Macroeconomic

s 

X 

  

 Topics: The Wealth of Nations:  Differences in Standards of 

Living; The Wealth of Nations:  Distribution of World 

Income 

ECON 8400 — 

International 

Microeconomic

s     

X Overview: This is a graduate course in international trade. 

ECON 8310 — 

Economic 

Growth & 

Development     

 Unsure of the exact international component, syllabus fails to 

specifically address anything, however it does provide 

opportunity for inferring that there could be. 

MGT 4230 — 

International 

Business 

Management   

 X Survey of the theoretical and institutional complexities of 

international business operations.   

POSC 1020 — 

Introduction to 

International 

Business 

Relations     

 This introductory level course will survey several ore topics 

associated with the study of international relations and its 

discussion in policy circles. 

POSC 1040 — 

Introduction to 

Comparative 

Politics     

X Description: The purpose of the course is to provide the 

student with background knowledge and conceptual tools for 

understanding politics across major political systems in 

different countries. 

POSC 3050 — 

Creative 

Inquiry: 

Domestic 

Violence & 

Civil Wars in 

International 

Relations     

X 

Description: …broader implications for political order and 

human rights, as we have witnessed in the cases of Lebanon, 

Cyprus, Bosnia, Kosovo, Sudan, and Rwanda. Civil wars with 

massive human rights violations (Yugoslavia), and the 

protracted civil wars with substantial refugee flows (Congo, 

Sudan) have attracted a great deal of media attention in recent 

years.  

POSC 3050 — 

Creative 

Inquiry: 

Democracy 

    

X Students will deal with different regional issues in the 

Balkans and explore the causes of current problems in history 

of these nations. 
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Building in 

Post-Conflict 

Societies: 

Serbia, 

Montenegro, 

and Bosnia 

 

 

College of Business and Behavioral Sciences (BBS) - continued 

 

Course Assignment Objective Theme Details 

POSC 3050 — 

Creative 

Inquiry: 

Humanitarian 

Aid to 

Srebrenica     

X The group will continue in the fall the work started in Spring 

2013. They will organize events and engage Clemson students 

to collect aid for the children and students in Srebrenica. 

POSC 3050 — 

Creative Inquiry 

China’s Foreign 

Policy 

    

X Goals and Objectives: The objective of this one-credit CI is to 

instruct CU undergrad students to systematically examine 

some of the most important issues facing the world, by 

involving the students in on-going discussions and debates 

and engaging them in direct dialogues with their Chinese 

counterparts, as well as government officials and business 

leaders, both Chinese and American. 

POSC 3050 — 

The Changing 

Dynamics of 

China’s 

Development & 

US-China 

Relations     

X Goals and Objectives: instruct CU undergrads to 

systematically examine some of the most important issues 

facing the world, by involving the students in on-going 

discussions and debates and engaging them in direct 

dialogues with their Chinese counterparts, as well as 

government officials and business leaders, both American and 

Chinese.  

POSC 3110 — 

Model United 

Nations 

    

X Objectives: this class in an interactive forum for students to 

learn about the United Nations and international politics, and 

prepare for regional, national and international MUN 

conferences. 

POSC 3130 — 

CU Model UN 

Conference 

    

X Objectives: promote global awareness and understanding of 

the UN among high school students, introduce students to the 

history and structure of the UN and MUN organizations, 

simulate debate about current events involving the UN and all 

of its member states 

POSC 3610 — 

International 

Politics in 

Crisis     

X 

Unsure of the exact international component, syllabus fails to 

specifically address anything, however it does provide 

opportunity for inferring that there could be. 

POSC 3620 — 

International 

Organizations     

X Introductory course on the development and role of the 

International Organizations (Ios) in world politics. 
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POSC 3630 — 

United States 

Foreign Policy 

 

  

X Description: this course uses an emphasis on foreign policy to 

review how the US has behaved in the international system 

since the conclusion of WWII. 

POSC 3710 — 

European 

Politics 

 

  

X Description: This course will provide an overview of the 

government institutions and their history in the UK, France, 

and Germany. 

POSC 3750 — 

European 

Integration 

 

  

X Description: This course analyzes the politics of the EU 

POSC 382  

  

X Spanish Language News: Description: Conducted in Spanish 

and focused on current news and politics from Spanish 

speaking nations 

POSC 3830 — 

French 

Language News 

 

  

X Description: Conducted in French and focused on current 

news and politics from France 

POSC 4100 — 

Directed 

Studies in 

International 

Politics 

X 

  

X Description: they will deliver a lecture (each) on political 

culture in the UK, France, and Germany, and as a team 

comparison of the European culture with the American 

culture 

POSC 4760 — 

Middle East 

Politics 

 

  

X Course will focus - in their historic and global context - 

Israeli-Palestinian relations, and dramatic developments in the 

region triggered by the Tulip revolution in Tunisia and then 

one in Egypt; Goal: provide comprehensive picture of the 

current position and policy of the US and the involvement in 

the region. 

POSC 4290 — 

Global Issues: 

Integration in 

the Americas 

X 

  

 Required lecture series: the Globalization Seminars will be 

held throughout the semester. All students are required to 

attend and write up 3 Globalization Seminars.  

College of Business and Behavioral Sciences (BBS) - continued 

 

Course Assignment Objective Theme Details 

POSC 4560 — 

Diplomacy: The 

Art of 

Negotiation 

 

  

 Description: course will examine the conduct of foreign 

policy in the historical and contemporary context of 

international relations. 

POSC 4570 — 

Politics of 

Terrorism     

X Course Content: An overview of contemporary international 

politics, international politics of the Islamic world, and 

placing the terrorism question in a global context 

POSC 

4590/4890/6890 

— Ethnic 

Violence     

X Description: Explore the causes of conflicts in multiethnic and 

multi-confessional countries and the impact of international 

relations on their resolution as well as consequences on the 

transition process in such post-communist societies. 

POSC 4610 — 

American 

    X Description: Politics involved in formulating strategies of 

action, and influence, and crisis management will be explored 



 

 
Internationalization Task Force – Teaching and Curriculum 

Last update December 11, 2014 

28 

Diplomacy & 

Politics 

in the historical and global context as well as ways in which 

the government and the society interact. 

POSC 4710 — 

Russian Politics     

X Description: Focus on soviet and post-soviet Russian politics 

and foreign policy 

POSC 4770 — 

Chinese Politics 

    

X Description: Study the momentous transformation of post-

1949 China, particularly those during the last thirty years of 

economic reform, in a way that helps us understand changes 

in societies in general. 

POSC 4780 — 

Latin American 

Politics 

    

X Objectives: to provide an introduction to Latin American 

Politics through debates and lectures; Required lecture series: 

the Globalization Seminars will be held throughout the 

semester. All students are required to attend and write up 3 

Globalization Seminars. 

POSC 4850 — 

Global Affairs 

& Governments 

    

X Objective: provides an overview of global affairs 

governments provided through assigned readings and specific 

problem-oriented tasks. The US is a point of reference but 

systematic contrasts are made with governments of other 

countries. Comparison are intended to enhance understanding 

both of US government and governments of other countries 

SOC 4710 — 

Population 

Issues & 

Methods     

X Unsure of the exact international component, syllabus fails to 

specifically address anything, however it does provide 

opportunity for inferring that there could be. 

SOC 4040 — 

Sociological 

Theory 

    X 

The theorists covered are European and North American, 

although some (such as W.E.B. DuBois and Immanuel 

Wallerstein) have made enormous intellectual investments in 

understanding the underlying conditions of societies in the 

developing world. 

SOC 4330/6330 

— 

Globalization 

and Social 

Change     

X 

Course Description: To provide an advanced understanding of 

the foundations of contemporary globalization and its social, 

economic, cultural, and political consequences for the 

populations of different nations (including our own).   

 

College of Engineering and Science (COES) 

 

Course Assignment Objective Theme Details 

AUE***       none 

BIOE 4510 

    

X  Review of current technology in the US and how that 

technology does not translate to developing world settings. 

BCHM***       none 

CH 1060     X Focus on English to Metric Conversion  
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CH 4130 — 

Chemistry of 

Aqueous Systems 

      Discussed Global budgets on several different class sessions 

CE***       none 

College of Engineering and Science (COES) - continued 

 

CPSC 4910-001   X X TOPICS: Global Impact of Computing, Computer Models   

CPSC 4140 & 

6140     

X A research-based introduction to and survey of human-

computer interaction. Final project requires a term paper. 

EES 4500   X   education necessary to understand the impact of engineering 

solutions in a global, economic, environmental, and societal 

context  

EES 4800 & 6800     X General Global Impact Theme  

ENSP 4000     X Identify/study-three major causes of environmental 

degradation: human population growth; unsustainable 

consumption patterns; and pollution externalities.   

ENGR 4900 X X X  International Design Project in Developing Countries 

ME 4200 &6200   X   Environmental issues [acid rain, mercury contamination, 

impact of dams, climate change (DVD: Hot World, Cold 

Comfort), nuclear waste, human population growth] 

IE 8020   X   Understand the cognitive and physical aspects of humans 

that affect design and work systems 

MSE 4070-01     X Emphasizes inter-disciplinary team approach and global 

perspective of products and problems 

MATH***        

MSE 8900     X Development of new materials has paced the evolution of 

technologies for the last 50 years and their importance in the 

advancement of global growth is essential. 

ASTR***        

PHYS 2450     X Impact of physical change on the earths surface 

*** Courses OR departments which were listed but failed to specifically address any international component in their syllabi 

***AUE, relevant but no specific or impactful artifacts. 

*** BCHM relevant but no specific or impactful artifacts. 

***CE see (NOTE) relevant but no specific or impactful artifacts. 

***MATH 

***ASTR 

(NOTE) CE-EES syllabi generally state a ABET 'engineering' requirement "-the broad education necessary to understand the impact of 
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engineering solutions in a global, economic, environmental, and societal context" however syllabi not listed above do not explicitly state a 

specific or generalized international or global focus/content 

 

College of Health, Education and Human Development (HEHD) 

 

Course Assignment Objective Theme Details 

HLTH 4700 — 

International 

Health 

   X Description: This course is directed towards the student who 

wants to deepen his/her knowledge of global health and how 

preventive and promotive work can be carried on from an 

international perspective.  

HLTH 4150 — 

Nursing 

Program Study 

Abroad 

  X Nursing 415: All Nursing study abroad programs (Dominican 

Republic, Bahamas, Guatemala) 

HLTH 3100 — 

Women’s 

Health 

 X  Course Objectives: Explore major global women’s health 

issues and effective interventions 

IS 2100 — The 

Paralympic 

Experience 

  X Description: This course is designed to provide students with 

the base knowledge of understanding how major sporting 

events come together in a cross cultural sport environment 

such as the Paralympics. In addition, students will gain 

valuable experience interacting with and talking with people 

from multiple backgrounds who helped organize the events 

and the difficulties and benefits of planning an international 

event with multiple cultures involved.  

 

 

College of Health, Education and Human Development (HEHD) - continued 

 

PRTM 3430 — 

Spatial Aspects 

of Tourist 

Behavior 

  X Description: spatial aspects of tourist behavior and 

particularly international and domestic leisure travel 

destinations will be explored and discussed regarding their 

tourism attractiveness, including political, socio-cultural, 

economic, and other environment aspects which promote or 

detract from their tourist potential.   

PRTM 3470 — 

Sport Tourism 

X   Description: With a focus on the global sports environment, 

this course will introduce students to the fundamentals of 

sport tourism, including the creation, impacts, and future 

trends of sport tourism development. Course Outline: 

Globalization Mobility & Identity 

PRTM 4470 — 

International 

  X Description: This course focuses on the phenomenon of 

international tourism and its importance to world-wide 
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Tourism destinations. It is designed to introduce students to the world's 

diverse natural and cultural resources and investigate how 

these resources develop into conventional mass tourism, or 

alternative tourism attractions. Class discussions will focus on 

global trends and issues that influence international tourism 

demand, types of tourism within each global region, and 

special issues that international tourism development in each 

world region. Students should also leave this class with a 

better understanding of how to participate as an active global 

citizen with knowledge and tools that enable them to interact 

with people of different cultures whether they meet them here 

or afar. 

PRTM 8500 — 

Sustainable 

Tourism: Myth 

or Reality? 

  X Description: Through readings and discussion, this course is 

designed to provide a host population view to the tourism 

industry especially is developing countries. Key emphasis 

will involve: past successes and failures in local development 

through tourism; environmental, cultural and historical 

sustainability; global policies for tourism development; 

theories of diversity, colonization, and historical change in 

developing countries; and the effects of tourism on 

globalization. 

PRTM 3920 — 

Event 

Management 

  X Description: This course is designed to provide a thorough 

overview of the meetings, conventions, and events industry 

worldwide.  Topics will include the differences globally in the 

feasibility, viability and sustainability of the event process, 

the strategic planning, business development, marketing, 

human resource management, finance and budgeting, event 

creation and event orchestration, communications, and career 

development aspects of event leaders 

PRTM 9000 — 

Readings in 

Conservation 

   Description: Today, the health and functioning of protected 

areas and surrounding landscapes are threatened by a range of 

human activities (threats and drivers of change) and resulting 

impacts such as deforestation, habitat fragmentation, 

overfishing, a growing disparity in wealth, and civil unrest.  

Many of these changes span across terrestrial and aquatic 

systems as well as local, regional and eco-regional spatial 

scales, although the actual impact of the threats might vary by 

geographical region. Similarly, human populations in many 

areas of the world suffer from extreme poverty and under-

development. This course seeks to provide students with the 

opportunity to explore conservation and development issues 

from multiple perspectives and we seek wide participation 

from across our college and university.   

HLTH 2030 — 

Overview of 

Health Care 

Systems: Online 

   Course was submitted by department as containing 

international component but upon review of the syllabus the 

component was not obvious 

HLTH 2020 — 

Introduction to 

Public Health 

   Course was submitted by department as containing 

international component but upon review of the syllabus the 

component was not obvious 

HLTH 3800 — 

Epidemiology 

   Course was submitted by department as containing 

international component but upon review of the syllabus the 

component was not obvious 
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College of Health, Education and Human Development (HEHD) - continued 

 

Course Assignment Objective Theme Details 

PRTM 3460 — 

Heritage 

Tourism 

   Course was submitted by department as containing 

international component but upon review of the syllabus the 

component was not obvious 

PRTM 3490 — 

Survey of 

Tourism Sites 

   Course was submitted by department as containing 

international component but upon review of the syllabus the 

component was not obvious 

PRTM 8400 — 

Tourism 

Planning 

   Course was submitted by department as containing 

international component but upon review of the syllabus the 

component was not obvious 
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Appendix 2: Evidence of global activities in teaching and learning in Clemson University’s aspirational 

schools based on the 2013-2014 Top 20 ratings by the U.S. News and World Report    

 

Global Programs in Aspirational Schools — Top 20 

 

The Top 20 from the annual US News and World Report ratings of America’s highest rated Public 

universities for 2014 provides comparable sources to measure Clemson’s status of global activities in 

teaching and learning. A survey of the General Education Requirements at peer Atlantic Coast 

Conference (ACC) universities was developed.  Of the 14 other ACC universities, half do not specifically 

mention global/internationally-themed general education requirements of coursework.      

 

Univ. 

Rank 

University Global 

Activity 

Evidence 

1 UC Berkeley Not 

determined 

 

2 UCLA Yes The University of California has established two 

requirements that all undergraduate students 

must satisfy in order to graduate: Entry-Level 

Writing or English as a Second Language 

(ESL), and American History and Institutions. It 

is each student’s responsibility to see that these 

requirements are fulfilled. 

2 University of Virginia Yes  Student must attend 4 cultural activities 

freshman year and 4 cultural activities junior 

year 

 

4 University of 

Michigan Ann Arbor 

Not 

determined 

 

5 UNC Chapel Hill Yes Global Issues (GL) 

One course is required. Courses in global issues 

provide knowledge and understanding of 

transnational connections and global forces. 

Those forces involve interrelationships among 

cultures, societies, nations, and other social 

units, and they include processes such as 

migration, urbanization, trade, diplomacy, 

cultural adaptation, and information flow. 

The courses listed below may be used to satisfy 

the global issues (GL) requirement during the 

2013–2014 academic year. Because the content 

and structure of a course may change, the 

requirements it fulfills also may change. To 

determine which courses will satisfy this 

requirement in future years, students should 

consult the Course Catalog in ConnectCarolina 

or subsequent issues of the Undergraduate 

Bulletin:* 
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Internationalization Task Force – Teaching and Curriculum 

Last update December 11, 2014 

35 

 

Univ. 

Rank 

University Global 

Activity 

Evidence 

6 College of William  

& Mary 

Not 

determined 

One of the General Education Requirements at 

W&M is a course that includes: 

 

World Cultures and History (in the European 

tradition, outside the European tradition, and 

cross-cultural issues) 

 

7 Georgia Institute of 

Technology 

Yes Learning Goal II: Global Perspectives 

Student will demonstrate the ability to describe 

the social, political, and economic forces that 

influence the global system. See the Catalog for 

a list of courses that meet the Global 

Perspectives Overlay area. 

 

(the following is from: 

http://www.catalog.gatech.edu/students/ugrad/c

ore/gp.php ) 

 

Following is a list of courses that are approved 

to meet the Global Perspectives Overlay area. 

The courses listed below may also meet Core 

Area C (Humanities) or Core Area E (Social 

Sciences). Students may use these courses to 

meet both areas (C and Global, or E and Global) 

at the same time. 

All are 3 semester hour courses. 
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Univ. 

Rank 

University Global 

Activity 

Evidence 

8 The Pennsylvania 

State University 

Yes Components of General Education 

The typical baccalaureate Penn State academic 

program requires the completion of between 120 

and 130 credits. The General Education 

requirements are common to all degree 

programs and compose about one-third of the 

course work (45 credits). All students must also 

complete a First-Year Engagement program, 

courses in United States Cultures and 

International Cultures, and a writing-across-the-

curriculum course as part of their degree 

program. For simplicity, those courses are 

included with the General Education program as 

described in this bulletin. The course selections 

are designed to provide students with a well-

rounded academic experience within an 

integrated curriculum that allows for individual 

flexibility. The components of the program are: 

• Skills courses that help develop 

quantitative and communication skills. 

• Studies in the Knowledge Domains of 

the Arts, Humanities, and the Sciences 

(including the Health Sciences, Natural 

Sciences, and the Social and 

Behavioral Sciences) that provide a 

broad overview of the world in which 

we live. 

• First-Year Engagement Programs that 

help introduce students to the scholarly 

community of the University. 

• Writing Intensive courses of the 

"Writing Across the Curriculum" 

component that further enhance writing 

skills. 

United States Cultures and International 

Cultures that provide opportunities to increase 

understanding of the relationship between 

people of different cultures and widen 

international perspective. 
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Univ. 

Rank 

University Global 

Activity 

Evidence 

9 University of 

California – Davis 

Not 

determined 

To fulfill the social-cultural diversity component 

of the GE requirement, you must successfully 

complete one course from the approved list; see 

Former General Education Courses; Pre-Fall 

2011. 

 

Global Population and Environmental Issues 

For centuries, there have been concerns and 

predictions about population growth and its 

potential effects on the environment and the 

quality of life. Perspectives on population and 

environmental issues often vary based on such 

factors as gender, social class, culture, nation, 

race/ethnicity, and religion. In this group of 

courses, students will learn about the complex 

interplay among environmental, economic, 

and ethical issues through the study of global 

population patterns. 

They will learn how science addresses the use of 

natural resources by humans, along with the 

fundamentals of environmental impacts such 

as global warming. This option group of courses 

explores diverse perspectives on global 

population and environmental issues by 

examining biological, physical, and social 

processes that influence the everyday 

lives of people around the world. 

Topics might include the social, economic, and 

environmental challenges of population growth; 

and the ethics and dilemmas of natural 

resource use. 

9 University of 

California – San Diego 

Not 

determined 

PRACTICUM—1 

 

Capstone project in which students apply theory 

to practice in local and global communities 

through departmental courses, internships, 

research opportunities, or study abroad 

programs. 

11 University of 

California – Santa 

Barbara 

Not 

determined 

College of Letters and Science and the College 

of Engineering must also complete the 

appropriate special subject area requirements 

below 

 

This Gen Ed requirement is only required by  

World Cultures Requirement (College of 

Letters and Science only) Objective: To learn to 

identify, understand, and appreciate the history, 

thought, and practices of one or more culture 

outside of the European tradition.  One course 

is required. 
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Univ. 

Rank 

University Global 

Activity 

Evidence 

11 University of 

Illinois— Urbana - 

Champaign 

Not 

determined 

 

11 University of 

Wisconsin – Madison 

Not 

determined 

 

14 University of 

California – Irvine 

Yes Courses in this category focus on significant 

cultural, economic, geographical, historical, 

political, and/or sociological aspects of one or 

more countries other than the United States. 

After completing this GE requirement, 

successful students should be able to do the 

following: 

1. demonstrate specific knowledge of the 

cultural, historical, social, economic, 

scientific, and political aspects of one or 

more foreign countries, and the connections 

among these aspects; 

2. develop a broader understanding of the 

formation of different cultures and countries 

through the world; 

3. And be prepared to engage in positive 

interaction with peoples of different cultures 

and nationalities. 

Students must complete one course from the 

following list. In fulfilling category VIII, 

students are encouraged to use courses that are 

also being used in fulfillment of other GE 

categories. In addition, category VIII may be 

satisfied by one quarter’s participation in the UC 

Education Abroad Program (EAP) or one 

quarter’s participation in an International 

Opportunities Program (IOP) with an approved 

IOP Credit Contract. Summer study abroad on 

an EAP or IOP (with approved IOP Credit 

Contract) satisfies this requirement when the 

program is at least five weeks long and the 

student completes at least one course worth at 

least four quarter units. 

14 University of Florida Yes The general education program requires the 

completion of two 3-credit courses, one with the 

diversity (D) designation and the other with the 

international (N) designation. 
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Univ. 

Rank 

University Global 

Activity 

Evidence 

16 Ohio State University Yes (B) International Issues 

The goal of courses in this category is to help 

you become an educated, productive, 

and principled citizen of your nation and the 

world. 

 

You should overlap international issues courses 

with another GEC category or your major. If 

you do not overlap international issues courses 

with another GEC category or your major, the 

international issues requirement must still be 

met. 

 

Select two international issues courses. One 

must be a non-western or global 

course [designated with a star (_)]. The other 

course may be another non-western or global 

course, or a western (non-U.S.) course 

[designated with a diamond (_)]. 

16 University of Texas - 

Austin 

Not 

determined 

 

16 University of 

Washington 

Not 

determined 

 

19 University of 

Connecticut 

Yes A. General Education Requirements 

A.1. Content Areas 

There are four Content Areas: 

Area One – Arts and Humanities (Six credits) 

Area Two – Social Sciences (Six credits) Area 

Three – Science and Technology (Six to seven 

credits) Area Four – Diversity and 

Multiculturalism (Six credits) 

Content Area Operating Principles: 

 In Area Four, at least three credits shall 

address issues of diversity and/or 

multiculturalism outside of the United 

States (i.e. “International”). 
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Univ. 

Rank 

University Global 

Activity 

Evidence 

20 University of Georgia Yes IV. World Languages and Culture, Humanities 

and the Arts (12 hours) 

World Languages, Culture, Literature, and the 

Arts will be characterized by an understanding 

and appreciation of the world from different 

linguistic, cultural, literary, and aesthetic 

perspectives. Participation in Language 

Communities, Practicum in Service Learning, 

and Study Abroad Programs are highly desirable 

components of the learning process that will 

enable students to communicate successfully in 

an increasingly cosmopolitan society, and to 

engage successfully and competently with a 

globally connected society. 

World Languages and Culture (9 hours) 

 Ability to appreciate and respect 

commonality and diversity among people 

and cultures 

 Ability to better understand one’s own 

culture through the study of world 

 cultures and different critical perspectives 

 • Ability to contribute to the well-being of 

a globally connected society 

 • Ability to apply linguistic skills and 

cultural knowledge acquired in the 

 classroom to real-life situations 

 • Ability to understand that learning, 

especially language learning, is not a finite 

 process, but a life-long commitment 

 • Ability to appreciate and pursue the 

common good over self-interest 

 

 

Links to General Education Websites at each university: 

 

1. UC Berkeley 

a. http://registrar.berkeley.edu/?PageID=ahi.html 

2. UCLA 

a. http://www.registrar.ucla.edu/catalog/uclacatalog14-15-21.htm 

3. University of Virginia 

a. http://www.wise.virginia.edu/academics/advising/gen_ed 

4. University of Michigan Ann Arbor 

a. http://www.admissions.umich.edu/drupal/ 

5. UNC Chapel Hill 

a. http://www.unc.edu/ugradbulletin/requirements.html#curriculum 

6. College of William and Mary 

http://registrar.berkeley.edu/?PageID=ahi.html
http://www.registrar.ucla.edu/catalog/uclacatalog14-15-21.htm
http://www.wise.virginia.edu/academics/advising/gen_ed
http://www.admissions.umich.edu/drupal/
http://www.unc.edu/ugradbulletin/requirements.html#curriculum


 

 
Internationalization Task Force – Teaching and Curriculum 

Last update December 11, 2014 

41 

a. http://www.wm.edu/as/undergraduate/curriculum/gers/index.php 

 

7. Georgia Institute of Technology 

a. http://www.registrar.gatech.edu/students/gened.php 

8. The Pennsylvania State University 

a. http://bulletins.psu.edu/undergrad/generaleducation/ 

9. University of California – Davis 

a. http://catalog.ucdavis.edu/ugraded/gereqt.html 

10. University of California - San Diego 

a.  http://www.ucsd.edu/catalog/front/ChooGrRe.html 

11. University of California – Santa Barbara 

a. http://my.sa.ucsb.edu/catalog/2013-

2014/UndergraduateEducation/SpecialSubjectAreaRequirements.aspx 

12. University of Illinois— Urbana – Champaign 

a. https://my.illinois.edu/uPortal/render.userLayoutRootNode.target.u41998l1n6.uP?pltc_tar

get=210253.u41998l1n6&pltc_type=RENDER&pltp_term=fall&pltp_action=genedCatV

iew&pltp_year=2014# 

13. University of Wisconsin – Madison 

a. http://pubs.wisc.edu/ug/geninfo_study_ger.htm 

14. University of California – Irvine 

a. http://catalogue.uci.edu/informationforadmittedstudents/requirementsforabachelorsdegree

/#InternationalGlobal%20Issues 

15. University of Florida 

a. http://gened.aa.ufl.edu/gen-ed-requirements.aspx 

16. Ohio State University 

a. http://ascadvising.osu.edu/sites/ascadvising.osu.edu/files/BA%20GEC-R%20SP13.pdf 

17.  University of Texas at Austin 

a. http://www.utexas.edu/ugs/core/requirements/2014-2016 

18. University of Washington 

a. http://www.washington.edu/uaa/advising/general-education-requirements/overview/ 

19. University of Connecticut 

a. http://admissions.uconn.edu/content/transfer/clas-general-education-requirements 

20. University of Georgia 

a. http://www.curriculumsystems.uga.edu/ucc/Policy14.pdf 

 

 

  

http://www.wm.edu/as/undergraduate/curriculum/gers/index.php
http://bulletins.psu.edu/undergrad/generaleducation/
http://catalog.ucdavis.edu/ugraded/gereqt.html
http://www.ucsd.edu/catalog/front/ChooGrRe.html
http://my.sa.ucsb.edu/catalog/2013-2014/UndergraduateEducation/SpecialSubjectAreaRequirements.aspx
http://my.sa.ucsb.edu/catalog/2013-2014/UndergraduateEducation/SpecialSubjectAreaRequirements.aspx
https://my.illinois.edu/uPortal/render.userLayoutRootNode.target.u41998l1n6.uP?pltc_target=210253.u41998l1n6&pltc_type=RENDER&pltp_term=fall&pltp_action=genedCatView&pltp_year=2014
https://my.illinois.edu/uPortal/render.userLayoutRootNode.target.u41998l1n6.uP?pltc_target=210253.u41998l1n6&pltc_type=RENDER&pltp_term=fall&pltp_action=genedCatView&pltp_year=2014
https://my.illinois.edu/uPortal/render.userLayoutRootNode.target.u41998l1n6.uP?pltc_target=210253.u41998l1n6&pltc_type=RENDER&pltp_term=fall&pltp_action=genedCatView&pltp_year=2014
http://pubs.wisc.edu/ug/geninfo_study_ger.htm
http://catalogue.uci.edu/informationforadmittedstudents/requirementsforabachelorsdegree/#InternationalGlobal%20Issues
http://catalogue.uci.edu/informationforadmittedstudents/requirementsforabachelorsdegree/#InternationalGlobal%20Issues
http://gened.aa.ufl.edu/gen-ed-requirements.aspx
http://ascadvising.osu.edu/sites/ascadvising.osu.edu/files/BA%20GEC-R%20SP13.pdf
http://www.utexas.edu/ugs/core/requirements/2014-2016
http://www.washington.edu/uaa/advising/general-education-requirements/overview/
http://admissions.uconn.edu/content/transfer/clas-general-education-requirements
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Appendix 3: Evidence of global activities in teaching and learning in Clemson University’s aspirational 

schools based on a review of General Education requirements at other universities in the Atlantic Coast 

Conference (ACC).   

 

Global Programs in ACC Schools 

 

ACC School Global Activity Evidence 

Boston College  Not determined  

Duke University Not determined  

Florida State University Not determined  

Georgia Institute of 

Technology 

Yes Learning Goal II: Global Perspectives 

Student will demonstrate the ability to 

describe the social, political, and economic 

forces that influence the global system. See 

the Catalog for a list of courses that meet the 

Global Perspectives Overlay area. 

University of Louisville Yes Competency in Cultural Diversity  

Students must take 6 hours in courses 

designated Cultural Diversity (CD), at least 3 

hours of which will focus on persons of 

African, Asian/Pacific Islander, Hispanic or 

Native American ancestry (CD1). In many 

cases, these courses will also fulfill other 

Content Area requirements (e.g., a Cultural 

Diversity course may also count as a Social 

and Behavioral Science requirement).  

University of Miami Not determined  

University of North 

Carolina - Chapel Hill 

Yes Global Issues (GL) 

Courses in global issues provide knowledge 

and understanding of transnational 

connections and global forces. Those forces 

involve interrelationships among cultures, 

societies, nations, and other social units, and 

they include processes such as migration, 

urbanization, trade, diplomacy, cultural 

adaptation, and information flow. 

 

North Carolina State 

University 

Yes Global Knowledge Requirement: (1 course) 

Rationale:   Global knowledge is necessary 

for students to understand the world and their 

place in it. The global knowledge requirement 

provides students the opportunity to explore 

the complex interrelationships among nations, 

to gain a deeper appreciation of other cultures 

and peoples, and to evaluate the impact of 

U.S. culture and policy on the rest of the 

world. 

Notre Dame Not determined  
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ACC School Global Activity Evidence 

University of Pittsburgh Yes Three Foreign Culture/ International Courses 

Each student must complete three foreign 

culture/international courses chosen from at 

least two of the categories in the regional, 

comparative, or global classifications used for 

these courses. Regional courses can address a 

single culture or society in a particular 

country or focus on cultures or societies in 

any region of the world other than the United 

States; comparative courses utilize a 

comparative perspective in examining 

problems, issues, or topics that crosscut 

regional or national boundaries; and global 

courses focus on global processes by 

examining worldwide issues or topics 

comprehensively. 

Syracuse University Not determined  

University of Virginia Yes Student must attend 4 cultural activities 

freshman year and 

4 cultural activities junior year 

 

Non-Western Perspectives (3 Credits): 

Students must pass at least one course worth 3 

or more credits, which the faculty recognizes 

as dealing substantially with a culture other 

than Western culture.  Qualifying courses can 

be found in the SIS Course Catalog.  Courses 

taken to fulfill the Non-Western Perspectives 

Area Requirement may also count toward 

fulfilling one other Area Requirement. 
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ACC School Global Activity Evidence 

Virginia Tech Yes Area 7: Critical Issues in a Global Context 

3 credit hours (1 course) selected from 

approved CLE courses  

 

Global interdependence is a powerful fact of 

life as we enter the 21st century. The 

dilemmas and possibilities humankind faces 

cannot be effectively addressed by any single 

culture or group of people acting alone. An 

awareness of critical issues of the day is thus 

an essential extension of liberal education and 

prepares students to respond thoughtfully to 

the complex world in which they live. As a 

state institution of higher education, Virginia 

Tech has a responsibility to prepare students 

to react creatively and constructively to the 

social, international, intercultural, and 

environmental challenges that confront the 

Commonwealth and the world.   The 

university requires that undergraduates take at 

least one course that deals in a substantial way 

with major issues of critical importance for 

the larger global society. Courses that satisfy 

this requirement can be taken in any area of 

the curriculum, including the major, the 

Curriculum for Liberal Education, or 

electives. 

Wake Forest Not determined This is in their competencies but then they 

do not specifically have courses required to 

back this up, other than the normal foreign 

language requirements 

 

Global Engagement Competencies – 

Graduates of Wake Forest University will 

develop self-awareness, an appreciation for 

diverse views, and both a scholarly and 

applied understanding of cultural differences 

that affect social, economic, and political life 

so that they might engage in the world in 

thoughtful and ethical ways. 

• Intercultural Learning – A set of cognitive, 

affective, and behavioral skills and 

characteristics that support a student’s 

understanding of people, events, and 

processes from other cultures. 

Social Relevance – The ability to apply or 

translate discipline-specific knowledge and 

education in the liberal arts to social, 

economic, and political issues for the 

betterment of our world. 

 

 


